Abstract. This paper is aimed at analyzing the implementation of character education at Senior High School in Sumedang Regency, West Java, Indonesia. A content analysis method was employed to collect the data with interviews with six teachers from six different senior high schools, which represent the rural, transitional, and urban areas. The findings revealed that: (1) not all teachers understand the concept of character education; (2) the character education has not been done systematically or has not had the specific design/model for the teaching and learning process. Most teachers embedded the character values during the teaching and learning process as a form of character education. For example, through Qur'an recitation, learning tasks, group discussion, lecture, sociodrama, observation and admonition, and even through teachers' model. Meanwhile, outside the class, character education was implemented through competition and extracurricular activities; (3) the evaluation of character education was relatively varied, such as an observation followed by admonition, group guidance, and also focusing on behavior and affective assessment in the classroom learning process. This research implied that it is needed to make a policy on a program development through the Bureau of Education to improve Senior High School teachers' knowledge and skills in implementing the character education.
three (friendly), surti (empathetic), jembar (broadminded), brukbrak (transparent), guyub (getting along with others), motekar (creative), tarapti-taliti-ati-ati (meticulous, careful), jununjucung (work well, consistent), and punjul-luhung (high competence) [2] . The ten characters, in addition to having distinctive differences, also have similarities to the 10 pillars of character education set by Lickona, namely trustworthiness, respect, responsibility, fairness, caring, honesty, courage, diligence, integrity, and citizenship [4, 5] . The creation of various programs or regulations on character education, one of them is triggered by the behavior of the Indonesian people, particularly school students, which increasingly show behaviors of anticulture and anticharacter of the nation which have been reported by various mass media [6] [7] [8] [9] . However, a person's characters are essentially influenced by the intercommunication within the surrounding community. Psychologists show that as part of socialization, people internalize the norms and values of their society [10] [11] [12] .
Since the national culture and character education have been implemented for approximately seven years, it is necessary to see the application in the field, specifically in schools. In general, based on the results of preliminary studies, teachers in schools do not have a design in applying character education, especially high school teachers in Sumedang Regency. According to Suryadi [13] , character education is a value education program that is packed not in the form of subjects, but in the embodiment of the school as a character institution. Therefore, this study attempts to analyze two aspects, namely: (1) how is the teacher's understanding of character education?; and (2) what is the form of character education implementation?
Methods
This study employed a content analysis method. The data were taken by interviews with six teachers from six high schools in Sumedang Regency, West Java, Indonesia, in the 2015/2016 school year. The selected schools represent two schools from the urban area, two schools from the transition area, and two schools from the rural area. The first respondent (R1) was academically qualified as a civics education teacher, the second respondent (R2) was an Islamic religion teacher, the third respondent (R3) was a Mathematics teacher, the fourth respondent (R4) was a Physics teacher, the fifth (R5) was an Indonesian language teacher, and the sixth respondent (R6) was a Guidance and Counseling teacher. The data analysis was conducted based on Miles and Huberman [14] flow model, as translated by Rohidi [15] , which consists of data collection, data reduction, data display, and conclusion. Dengan demikian, guru bisa memberikan perlakuan yang berbeda terhadap peserta didik, bahkan guru bisa memiliki karakter sebagai a caring teacher as a navigator, gardener, leader, or servant [17] .
trained in culture and character education and it had been socialized." R6 responded : "(I) have understood the cultural education and character program."
Based on the aforementioned data, it can be identified that the understanding of character education among teachers at the senior high school level was varied. From the example, three teachers had understood culture and character education, two teachers had not fully understood the culture and character education program, and one teacher had just tried to understand the culture and character education program. Of the six respondents, only one respondent mentioned the training on culture and character education, thus the information about culture and character education from the training was obtained which was then disseminated to the teachers. In order to provide better learning, the teachers should improve their understanding and skill as it has done by the teachers in Russia. Hauer [16] stated that Russian teachers worked with a trainer to improve their understanding and
Implementation of Character Education
The following are translated results of interviews with the six respondents.
Interviewer : What is the learning model used in applying character education? R1 responded : "As a Civics teacher, culture and character education is already integrated in the learning of civics education, and it is taught to learners starting from their arrival at school, in the classroom, outside the classroom, and outside the school. In the model of culture and character education that I apply, there must be mutual respect for people who are speaking, asking a question, and listening, and there is even a lesson about discussion procedure, how the procedure of good discussion, I think... at least as a Civics teacher, I have standards about the procedure of deliberation in general and in the Sundanese way." R2 responded : "As a teacher of religion (Islam), then religious education is automatically very relevant to culture and character education, because the goal of religious education is to foster the children to have noble characters. The implementation model of culture and character education (that I use), in addition to being fed with various sciences, may be with examples of the performance of a teacher as an educator and how a teacher must behave in front of the children so that the child can see and, 'Oh, this one must be followed.'" R3 responded : "If any students committed violations, they would be immediately reminded or called to the Guidance and Counseling room or to the teacher's office to receive counseling as a form of character education. Sometimes, in the classroom, things that are related to it (character education) were included. For example, if there was a child breaking a rule, we would talk in front of the classroom for a minute or two for everyone." R4 responded : "During classroom learning, some aspects of culture and character education have been implemented, such as instilling honesty, discipline, whether in submitting tasks or in doing exercises. There skills in character and moral education. Thus, the teacher can give different treatment to the learners, even the teacher can have the character as a caring teacher as a navigator, gardener, leader, or servant [17] .
are no specific models, but the attention to character education has existed... sometimes there are students who go forward, bringing their friend's book when they did not do their own task... because I observe and eventually know which students are being honest or dishonest" R5 responded : "The results of the teacher training on culture and character education are socialized and implemented in an integrated manner in every subject, including Indonesian language; for example, every student is required to memorize 10 verses of the Qur'an on the first hour of the day. In learning Indonesian language, there is a lesson to criticize sentences... I think it is already there... the philosophy of Sundanese language in every attitude and behavior of students either during the learning or outside the learning." R6 responded : "Cultural education and character are included in Guidance and
Counseling material, such as the values of life, which connect the daily life of the students with society life... as well as about ethics and norms, either written or unwritten which are usually discussed in the classroom or in group guidance. For the learning model, once there were examples (presented in) a socio-drama about life values... such as saving ten magical people from a sinking ship."
There are various opinions regarding the implementation of character education [18] [19] [20] [21] [22] [23] [24] [25] [26] [27] [28] [29] [30] [31] [32] [33] [34] . In other words, in applying character education, there are various references that can be implemented, such as referring to Kohlberg [34] who divides students' character development in three stages: pre-conventional reasoning, conventional reasoning, and postconventional reasoning, or referring to Lockheed and Verspoor [35] who formulate the concept that character education is performed through four stages; the initial stage, the formal stage, the transitional stage, and the stage of meaning. Otherwise, referring to Hendarman, Saryono [36] who state how to strengthen character education on the basis of classroom, school culture, and society.
The above data shows that the implementation of character education programmed in national level have not had a special form or design in the learning process yet. As from the case examples, four teachers believed that culture and character education was relevant or integrated with the subjects they taught, one teacher implemented it through learning tasks, and one teacher implemented it by giving reprimands or direct behavioral guidance. The implementation of Sundanese character education had been programmed by the local government by the obligation to use Sundanese language and traditional outfit. However, since it had not been integrated into the curriculum, the program did not run well, especially in the use of Sundanese language by learners. The other forms of implementation were quite diverse, such as teaching panta-panta (levels of politeness) in Sundanese language, organizing competitions related to Sundanese culture, integration with school vision and mission, and integration with 3S programs. All of the teachers also expressed that they had not had specific models or designs for Sundanese character education, and they implemented character education as supplementary in the learning process, such as making the students to get used to read Al-Quran before the first lesson begins, and to get used to kiss the teachers' hand palm. The forms of the implementation of character education in the process of learning in the classroom were embodied in several forms, such as group discussion with the emphasis on the particular character, teacher exemplary, short lectures on the norms, observations and warnings about the learners' characters, and socio-drama about life values. Without employing the character education model, at least, the teachers should be the model of the character education as Abebe and Davis [37] point out that teachers are expected to be the moral model in school. Therefore, Waterson [38] notes that teachers teach students not only methodology and content, but also values.
Conclusions
The conclusion drawn from the results of this study is that high school teachers in Sumedang Regency did not show their understanding of the concepts of character education that have already existed globally. Therefore, both the form of implementation and evaluation tend to be in a form of guidance or daily activities that are usually delivered to the learners in the learning process at school, both routine and incidental.
